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DGGS Curriculum Intent: 
Our Academic Curriculum is designed to give our students access to the best that has been 
thought and said, helping to engender an appreciation of human creativity and achievement.  Our 
Key Stage 5 curriculum, followed by Year 12 and 13 students, consists of more than 20 subjects 
leading to A Level qualification alongside an enhanced curriculum. It is an ambitious and dynamic 
curriculum which gives students the opportunity to access knowledge which goes beyond the A 
Level specification at Key Stage 5.   
 
Our Academic Curriculum at Dartford Grammar School for Girls aims to ensure that all students: 

● Flourish academically and develop their skills and talents as individuals. 
● Develop a strong sense of community and responsibility to both ourselves and others. 
● Experience challenge and stimulation of their minds through excellent teaching, diverse 

learning opportunities, and a rich, balanced curriculum. 
● Explore and develop their personal interests though extra-curricular opportunities. 
● Reach their potential through personalised and specialist support and guidance. 
● Are encouraged to develop as global citizens and to make a significant contribution to the 

wider world. 

 

End of Key Stage Expectations: 
Our academic Sixth Form curriculum prepares students for higher education (including study at 
Oxbridge and other world class universities) and high quality employment. By the end of Sixth 
Form, students will have achieved excellent A Level results, be well-rounded and confident 
individuals who are well prepared for the next stage of their lives. 
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PSYCHOLOGY 
 

A Level Specification 
The exam board that the students’ study is AQA. Please click here for the PSYCHOLOGY A Level 
specification.   

Subject Curriculum Intent  
In addition to the aims of the A Level specification, our ambitious curriculum for PSYCHOLOGY at 
DGGS aims to: 

● Make students aware of key areas and approaches within psychology, such as cognitive 
psychology, social psychology and developmental psychology. 

● Ensure students know and understand how psychologists conduct research and the 
particular decisions that need to be made in order to design effective research studies. 

● Ensure students know and understand specific significant theories, theorists and research 
studies that have informed our beliefs about behaviour for a number of years. 

● Ensure students know and understand how to effectively evaluate theories and research 
studies that are discussed with a particular emphasis on what this means for the reliability 
and/or validity of that theory or study. 

● Ensure students know and understand the basic principles of biological psychology, 
including the communication of neurons using neurotransmitters and the role that specific 
areas of the brain play in our processing of the world. 

● Ensure students can apply mathematics to the study of psychology, including an 
understanding of measures of central tendency and dispersion and how to draw graphs. 

● Design their own small-scale studies under exam conditions with prompts from the exam 
board. 

Curriculum Summary – Year 12 

Term 1 and 2 

Content Knowledge (what do we want students to know?) 
 

Procedural Knowledge (What do we want students to be 
able to do?) 

Introduction to psychology. What is psychology?  
Social influence:  

• Types of conformity (compliance, internalisation) 

• Explanations for conformity (ISI and NSI) 

• Factors affecting conformity as investigated by Asch 

• Explanations for obedience including situational 
variables affecting obedience as investigated by 
Milgram 

• Dispositional explanations for obedience 

• Explanations of resistance to social influence 

• Minority influence including reference to 
consistency, commitment and flexibility 

Approaches: 

• Learning approaches (behaviourism and social 
learning theory) and the work of Pavlov, Skinner and 
Bandura 

• The cognitive approach. 

• The biological approach and the role of evolution in 
behaviour. Cognitive neuroscience 

• The psychodynamic approach 

• Identify key evaluative strengths and weaknesses for 
psychological studies and theories. 

• Summarise key studies and theories for purposes of 
exam questions. 

• Use key terminology that is introduced in this term 
appropriately. 

• Structuring exam style questions, including simple 
“describe and evaluate” 16-mark exam style 
questions 

• Apply their knowledge of this topic to new scenarios 
E.g. specific obedience scenarios in school or 
throughout history. 

• Justify their choices of particular research methods 
options using the strengths of their choice or the 
weaknesses of an alternative 

• Apply their knowledge of the approaches to other 
topics E.g. learning theories of attachment 

• Evaluate research studies based on the research 
method choices that have been made. 

https://www.aqa.org.uk/subjects/psychology/a-level/psychology-7182/specification/specification-at-a-glance
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• Humanistic psychology including Maslow’s hierarchy 
of needs. 

Research methods introduction: 

• Creating aims and hypotheses 

• Finding a sample and using different sampling 
methods 

• Choosing a research method (experiment, 
observation, self-report, correlation, content 
analysis, case study) 

• Designing these research methods (experimental 
designs, questionnaire construction, behavioural 
categories, coding in content analysis) 

 

Term 3 and 4 

Content Knowledge (what do we want students to know?) Procedural Knowledge (What do we want students to be 

able to do?) 

Research methods (continued): 

• Types of validity, measuring validity, factors 
affecting validity and improving validity 

• Types of reliability, measuring reliability, factors 
affecting reliability and improving reliability 

• The role of peer review in scientific processes 

• Ethics in psychology 

• Features of science (objectivity, replicability, 
falsifiability, paradigms and paradigm shifts) 

• Reporting psychological investigations 

• Types of data- quantitative, qualitative, primary, 
secondary 

• Descriptive statistics including graphs, tables and 
charts 

• Inferential statistics- choosing the appropriate test, 
interpreting the significance of the results, type I 
and type II errors, how to conduct the sign test. 

• Distributions 
Biopsychology: 

• Divisions of the nervous system; Structure and 
functions of relay, motor and sensory neurons 

• The process of synaptic transmission  

• The function of the endocrine system and its role in 
the fight or flight response 

• Ways of studying the brain (fMRI, EEG, ERPs, post-
mortems) 

• Localisation of function in the brain and split-brain 
research 

• Brain plasticity and functional recovery of the brain 
after trauma 

Attachment: 

• Animal studies of attachment: Lorenz and Harlow 

• Explanations of attachment- learning theory and 
Bowlby’s theory 

• Ainsworth’s ‘strange situation’; types of attachment. 

• Cultural variations in attachment, including Van 
Ijzendoorn 

• Bowlby’s theory of maternal deprivation. Effects of 
institutionalisation, including the English and 
Romanian Adoptees project. 

• The influence of early attachment on childhood and 
adult relationships, including the role of an internal 
working model.  

• Identify and explain key evaluative strengths and 
weaknesses for psychological studies and theories. 

• Summarise key studies and theories for purposes of 
exam questions. 

• Use key terminology that is introduced in this term 
appropriately. 

• Structuring exam style questions, including simple 
“describe and evaluate” 16-mark exam style 
questions 

• Justify their choices of particular research methods 
options using the strengths of their choice or the 
weaknesses of an alternative. 

• Analyse data and draw conclusions based on the 
data. 

• Evaluate research studies based on the research 
method choices that have been made. 

• Recommend alterations to studies in order to 
improve their reliability or validity 

• Know when a particular method may or may not be 
appropriate for a particular scenario 

• Apply their knowledge of this topic to new scenarios 
E.g. designing a research study into… 

• Structuring ‘designing research’ 12-mark questions. 

• Understand and identify if/when an ethical guideline 
has been broken by a researcher 

• Explain how to use particular methods e.g. how to 
use the different sampling method to obtain 
participants. 
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Term 5 and 6 

Content Knowledge (what do we want students to know?) Procedural Knowledge (What do we want students to be 

able to do?) 

Memory (continued into year 13, so not all content is 
covered by the end of year 12) 

• The multi-store model of memory (sensory, short 
term and long-term memory) and features of each 
store (coding, capacity, duration) 

• The working memory model (central executive, 
phonological loop, visuo-spatial sketchpad and 
episodic buffer) and features of the model (coding 
and capacity) 

• Explanations for forgetting- proactive and 
retroactive interference and retrieval failure due to 
absence of cues 

• Factors affecting the accuracy of eyewitness 
testimony: leading questions and anxiety; the use of 
the cognitive interview. 

Clinical Psychology and Mental Health (continued into year 
13, so not all content is covered by the end of Year 12) 

• Definitions in the field of mental health (deviation 
from social/cultural norms, failure to function 
adequately, statistical infrequency, deviation from 
ideal mental health) 

• Behavioural, emotional and cognitive characteristics 
phobias, depression and OCD. 

• Behavioural approach to explaining (two process 
model) and treating (systematic desensitisation and 
flooding) phobias 

• The cognitive approach to explaining (Beck’s 
negative triad, Ellis’ ABC model) and treating (CBT) 
depression. 

• The biological approach to explaining (genetic and  
 

• Identify and effectively explain key evaluative 
strengths and weaknesses for psychological studies 
and theories. 

• Summarise key studies and theories for purposes of 
exam questions. 

• Use key terminology that is introduced in this term 
appropriately. 

• Structuring exam style questions, including 
application style “describe and evaluate” 16-mark 
exam questions. 

• Apply their knowledge of this topic to new scenarios 
E.g. how to improve your memory. 

• Apply their knowledge of the approaches to other 
topics E.g. biological approaches to treating OCD. 

• Evaluate research studies based on the research 
method choices that have been made. 

• Recommend alterations to studies in order to 
improve their reliability or validity. 
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Curriculum Summary – Year 13 

Term 1 and 2 

Content Knowledge (what do we want students to know?) 

 

Procedural Knowledge (What do we want students to be 

able to do?) 

Completion of memory and psychopathology topics from 
year 12 if required (see year 12 document for additional 
detail if required). 
Gender: 

• Sex and gender; sex role stereotypes. 

• Androgyny and measuring androgyny including the 
BSRI. 

• The role of chromosomes and hormones (oestrogen, 
testosterone, oxytocin) in sex and gender; atypical 
sex chromosome patterns such as Klinefelter’s and 
Turner’s syndrome. 

• Cognitive explanations for gender development- 
Kohlberg’s theory and gender schema theory. 

Issues and debates: 

• Gender bias including androcentrism and alpha and 
beta bias 

• Cultural bias including ethnocentrism and cultural 
relativism 

• Free will and determinism (hard, soft, biological, 
environmental, psychic) and the scientific emphasis 
on causal explanations 

• The nature-nurture debate; interactionist 
approaches 

• Holism and reductionism (levels of explanations, 
biological and environmental reductionism) 

• Idiographic and nomothetic approaches to 
psychological investigation. 

• Ethical implications of research studies and theory 
including reference to social sensitivity. 

Schizophrenia: 

• Classification of schizophrenia. Positive symptoms of 
schizophrenia, including hallucinations and 
delusions; negative symptoms of schizophrenia 
including speech poverty and avolition. 

• Comorbidity, culture and gender bias, and symptom 
overlap. 

• Reliability and validity in diagnosis and classification 
of schizophrenia. 

• Biological explanations for schizophrenia (genetics, 
the dopamine hypothesis and neural correlates) 

• Psychological explanations for schizophrenia (family 
dysfunction and dysfunctional thought processing). 

• Drug therapy (typical and atypical antipsychotics) 

• Cognitive behaviour therapy and family therapy as 
treatment for schizophrenia 

• Token economies as used in the management of 
schizophrenia. 

• The importance of an interactionist approach – 
diathesis-stress. 

 

• Identify and effectively explain key evaluative 
strengths and weaknesses for psychological studies 
and theories. 

• Summarise key studies and theories for purposes of 
exam questions. 

• Use key terminology that is introduced in this term 
appropriately. 

• Structuring exam style questions, including 
application style “describe and evaluate” 16-mark 
exam questions 

• Apply their knowledge of the issues and debates to 
all topics E.g. recognising reductionism and 
determinism in the approaches and in other topics. 

• Apply their knowledge of the approaches to other 
topics E.g. cognitive theories of schizophrenia. 

• Evaluate research studies based on the research 
method choices that have been made. 

• Recommend alterations to studies in order to 
improve their reliability or validity 

Term 3 and 4 

Content Knowledge (what do we want students to know?) Procedural Knowledge (What do we want students to be 

able to do?) 
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Gender (continued): 

• Psychodynamic explanations of gender development 
including the Oedipus and Electra complexes. 

• Social learning theory of gender development; the 
influence of culture and media on gender roles 

• Atypical gender development – gender identity 
disorder. Biological and social explanations for 
gender identity disorder. 

Aggression: 

• Neural and hormonal mechanisms in aggression 
(limbic system, serotonin, testosterone) 

• Genetic factors in aggression (MAOA) 

• Ethological explanations of aggression (innate 
releasing mechanisms, fixed actions patterns) 

• Evolutionary explanations of human aggression 

• Social psychological explanations (frustration 
aggression hypothesis, social learning theory, 
deindividuation) 

• Institutional aggression in prisons (dispositional and 
situational explanations) 

• Media influence on aggression including computer 
games; the role of desensitisation, disinhibition and 
cognitive priming. 

Comparison of approaches 
 

• Identify and effectively explain key evaluative 
strengths and weaknesses for psychological studies 
and theories. 

• Summarise key studies and theories for purposes of 
exam questions. 

• Use key terminology that is introduced in this term 
appropriately. 

• Structuring exam style questions, including 
application style “describe and evaluate” 16-mark 
exam questions 

• Apply their knowledge of the issues and debates to 
all topics E.g. recognising reductionism and 
determinism in the approaches and in other topics. 

• Apply their knowledge of the approaches to other 
topics E.g. social learning theory and aggression 

• Evaluate research studies based on the research 
method choices that have been made. 

• Recommend alterations to studies in order to 
improve their reliability or validity 

• Identify and explain similarities and differences 
between the psychological approaches. 

Term 5 and 6 

Content Knowledge (what do we want students to know?) Procedural Knowledge (What do we want students to be 

able to do?) 

Revision and review of course content: 

• Examination question practice, including further 
practice of 16-mark essays, comparison questions 
and research methods design 12-mark questions. 

• Planning effective answers 

• Writing effective evaluation 
 

• Identify and effectively explain key evaluative 
strengths and weaknesses for psychological studies 
and theories. 

• Summarise key studies and theories for purposes of 
exam questions. 

• Structuring exam style questions, including 
comparison style 16-mark exam questions 

• Apply their knowledge of the issues and debates to 
all topics E.g. recognising reductionism and 
determinism in the approaches and in other topics. 

• Apply their knowledge of the approaches to other 
topics E.g. social learning theory and aggression 

• Apply their knowledge of research methods to all 
topics E.g. how to conduct a study into… 

• Evaluate research studies based on the research 
method choices that have been made. 

• Recommend alterations to studies in order to 
improve their reliability or validity 

• Identify and explain similarities and differences 
between the psychological approaches. 

 

 


